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Case Study template 

A) General Part 

General
Case Study Title Research Based Learning and Guidance 

(RE.BA.LE.G)

DIALOGUE thematic group Learning and Guidance 

Date of the case study 24.09.2011 – 30.12.2012 

Contact Information 
Name of the institution Aristotle University of Thessaloniki (AUTH), 

Department of Pedagogy, Faculty of Philosophy 

Location/country Thessaloniki/Greece 

Size of the organisation/ Number of 
academic/research and non-
academic/administrative staff 

The Aristotle University of Thessaloniki is the largest 
university in Greece. The University Campus covers 
some 23 hectares close to the centre of Thessaloniki. 
It comprises 7 Faculties organized into 33 Schools, 5 
faculties with only 1 school each, as well as 4 
independent Schools (a total of 42 Schools). Some 
educational and administrative facilities are located 
off campus for practical and operational reasons. 
More than 81.500 undergraduate and postgraduate 
students study at the Aristotle University, 72.140 in 
undergraduate programmes and 8.360 in 
postgraduate programmes. 
 The Teaching and Research Staff numbers 

2,207 people (767 professors, 452 associate 
professors, 618 assistant professors, and 370 
lecturers); 

 the Scientific Teaching Staff numbers 65; and 
 the Special Laboratory Teaching Staff numbers 

259 people. 
This is further supported by: 

 the 240 members of the Special Technical 
Laboratory Staff for teaching services; and 

 the 961 members of administrative staff.  

Website http://www.auth.gr/home/index_en.html

Abstract
Key words Research-based learning, action research, targeted 

guidance  

Please provide a short abstract of the case 
study

The aim of this case study is to analyze and solve a 
series of problems faced by secondary school 
teachers in their daily practice. The case study is 
conducted in three phases as follows: 
1. A team of teachers approaches the research team 
at the University for help and guidance. The research 
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team initially analyzes the problems teachers face
and then proposes some innovative pedagogical 
practices that is backed by relevant literature, 
educational and other material, which operate as a 
medium for self-directed learning. 
2. Then, because the problems were not resolved, 
the team conducts research in the school and the 
classroom in which the teachers operate in order to 
understand the problems and to provide targeted 
guidance. This phase serves as a learning process 
for the members of the research team, particularly for 
graduate students and doctoral candidates. 
3. The research team designs and develops an 
action research plan which involves the majority of 
the teachers who teach in the school and the director 
of the school. The members of the research team 
from the University take the role of the critical friend 
and provide guidance on issues of research 
methodology, analysis of materials and of their use in 
school practice, while the whole process functions as 
a learning process for all participants (teachers and 
researchers). 

B) Specific Part 

The following part depends on each thematic group, outlining strengths and 
weaknesses of the chosen situations.  

1. Context: 
Please present the general background (“landscape of experience”) of the activity 
and in which institutions, organisations, units or sectors the case took place.

Two agencies were involved in this case study, the university (represented by a research team) and one
multicultural secondary school unit (represented by its director, its teachers and its students). The 
case study was formed as part of the Master’s programme of the Department of Pedagogy (Faculty of
Philosophy) in AUTH. It took place both in AUTH and school premises. he general background of the 
activity has as follows: 
The starting line of action on one side was to steer reflection of the team of teachers working in a
multicutlural secondary education school. The teachers reported to the research team that their teaching
in the third grade of the multicultural high school in which they worked (the 65% of students were of 
foreign origin) could not raise the interest of their students. As they reported certain students were mis-
communicating creating agitation among other students, many of them did not know Greek language
very well and they had difficulties in comprehending what they were taught, whereas others expressed
verbal aggressiveness, and some of them were isolated. They also stated that they could not apply the
innovations proposed by the national programme in effect (interdisciplinary and thematic programs of
study, multiple themes programs of study, constructive practices, authentic evaluation) because of their
incomplete pedagogical training, but also because they were facing problems related with the structure
and operation of the Greek secondary education as a whole. The case study was structured as follows: 
A) Firstly, the research team and the teachers discussed at great length the problems the teachers 
were facing. They sought, they recorded and they studied Greek and international research, that was 
relevant to those issues that constitute the teachers‘ problematic situation. Two researchers and one a 
doctoral candidate in Peadagogy presented in own research and their proposals in order to construct 
relevance to: 1) with the forms of violence reported in the Greek secondary school, 2) with the opinions
of teachers for the innovations of national programme in effect and the possible application of these
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innovations and 3) with the training difficulties of foreign students in the Greek school.  
The teachers kept a journal and reflected on the information they received, they discussed in detail with
the researchers and they gradually transformed their learning to educational action, by differentiating
their pedagogical practices and addressing their problems on a pedagogical basis (interesting face-to-
face teaching, use of ICT, less miscommunication among the students, adaptation of cross-cultural
content in their teaching and conflict management). 
B) Secondly, the research team recorded and analysed the situation in the school by conducting
ethnographic research. The researchers made participatory observations, they kept records of teaching
events in a particular order, they reported all the material and technical infrastructure, they portrayed the
social climate with a sociogram, they described the mode of administration and operation of the school,
they took interviews from the school’s head-teacher, from the teachers and from the students, and they
also organied three foci-groups, one with the teachers and two with the students. Researchers and
teachers analysed together the recorded material and after elborate discussions they made a proposal 
for improving the school’s climate and the teaching process with an action-research project that was 
implemented by teachers themselves with much guidance by the researchers (study of the relevant 
literature, theory of instructive methodology, differentiation of school work, constructivistic practices,
production of linguistic material for foreign students, use of ICT in the teaching process and application
that they learned in their daily school practices). 
C) Thirdly, the proposed method for dealing with the problems the teachers were facing was action-
research. In the frame of research of action (cf. Annex) the teachers recorded the opinions of their 
students for the teaching they provided to them and they also took into account their proposals for the
way with which they would wish to be taught, they conducted interviews and group discussions, they 
approached the isolated students and the students that expressed verbal aggressiveness using
biographical method, and they also video-recorded themselves during their teaching and they reflected 
on that. After some discussions among themselves and with the researchers and following the study of
the relevant literature, the teachers collaborated and developed inter-disciplinary and cross curricular
themrs, but they also developed thematic curricula with cross-cultural content by incorporating various 
elements from the cultures of all the students participating in this action-research project. Finally they 
reinforced the teaching of Greek language as second for foreign students, they improved the social
climate and they used authentic evaluation. 

2. What are the objectives and purposes of the concrete action? 
1. To document the problems faced by the teachers in a particular urban educational setting in an inner 
city secondary school,  
2. To diagnose and analyze the various parameters involved in generating certain problems in order to 
guide teachers through the educational and teaching process and resolve the problems. 
3. To create the appropriate research and educational conditions (which themselves constitute a self-
learning process and training for all participants) in order to update the knowledge, skills and promote 
critical reflection among the participants (teachers and researchers). 

3. How does this activity combine insights from research and practical hands-on 
 experience? 

his activity combine insights from research and practical hands-on experience in many ways, as 
follows: 
1. (QUANTITATIVE AND QUALITATIVE) RESEARCH  PRACTICAL HANDS-ON EXPERIENCE:

The research team presented to the teachers Greek and international research, relevant to the
subjects that constitute the problems the latter were facing. The teachers studied the results of
various research projects and they contemplated in regard to the relation of inquiring specific results
and ways of proceeding towards a solution to their problems, by keeping a day-to-day journal.
Researchers from the department of Pedagogy in AUTH has conducted relevant research many 
times and presented this research to the teachers by explaining the process, the methodology, the
results and the proposals tot he teachers for conducting their own action-research in their own 
school unit. The reasearch team and the teachers discussed thoroughly the ways of transfer the
possible results to their daily school practice. The teachers applied their learning and the experience
they acquired in their daily practices. 
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2. (ETHNOGRAPHIC) RESEARCH + PRACTICAL HANDS-ON EXPERIENCE  SUGGESTIONS
FOR IMPROVEMENT ACT: The research team conducted ethnographic research in the field of
action. Researchers and teachers jointly analysed the information that were collected with
interviews, observations and discussion groups and they proposed pedagogical practices that could
improve the teaching practice.  

3. PRACTICAL HANDS-ON EXPERIENCE + (ACTION) RESEARCH  IMPROVEMENT ACT - THE
PROBLEMS OF: The teachers, with the researchers acting as critical friends, developed an action-
research project. They initially determined the problems that were to be solved and they reflected on 
that  they drew alternative activities to be applied  they applied the proposed activities in order 
to improve their daily teaching practices  they observed and evaluated the alternative activities 
they reflected based on these observations, they analysed their experience and redetermined their
professional identity and their pedagogical orientation. 

4. Does the institution/sector/unit provide instruments (e.g. ICT or human resources) for 
the implementation of the concrete action? Which tools were applied? 

The research team was formed by young researchers and doctoral students as part of a Master’s 
degree programme in Pedagogy in AUTH. The team includes both postgraduate students and doctoral 
candidates. The team uses the department library for researching and studying the relevant literature as 
well as planning the research. For the same purpose the team uses the computer laboratory and the 
laboratory for experimental pedagogy that consist part of department’s infrastructure. 

5. Best practice/ Bad practice:
What kind of results were obtained? What do you consider to be the innovative or  
interesting part of this concrete action?        
What are the barriers (potential and effective) to the full implementation of this action 
and what are its benefits? 
In which sense can this action be useful for DIALOGUE? 

As it was demonstrated in the internal evaluation report compiled by the research team in AUTH and the 
teachers, the research that was conducted: 
1. Involved teachers in a process of self-directed learning, experimentation and continuous training 
within the profession. 
2. Improved primarily the teaching process in adjusting it to the interests of students, and in improving 
the climate in the classroom. Some students however were indifferent and they were not involved in all 
creative activities, while in one case only one student joined an activity. 
3. Created useful links between secondary and higher education, by informing the relevant pedagogical 
theory and teaching practice with new knowledge that derives from research. 
4. Allowed the research team and the teachers to use various research methods and techniques. 
5. Enabled the investigation and analysis of various educational events within the framework of the 
school context as it operates in inner city environment. 
6. Furthermore, the research process and results of research so far show that the case-study has 
stimulated the development of a new form of in-school training for teachers in this particular school and 
this was welcomed by al teachers. This is promising in the sense that the teachers who are already 
involved in the process could possibly influence other teachers as well. 
7. The research process and the discussions among participants yielded important recommendations 
for the reform of school curricula, teaching methodology and general operation of the school 
organization. 

The difficulties encountered during the process include: 
1. The difficulty of teaching in the first phase, as how to use in practice the results of previous relevant 
research, especially quantitative, and how to modify established teaching practices. 
2. The long hours demanded in working within the research team for negotiating the plan for providing
guidance to teachers and conducting the research. 
3. Serious lack of funding, as this case study was entirely conducted on voluntary basis by both the 
students and the researchers as well as the teachers who had to use transportation and pay for 
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themselves for it.  
4. Specific problems associated with some limitations that arose because of the Greek institutional 
framework (allowing access to school and conducting research, etc.) 

This action was useful for DIALOGUE because it showed: 
1. The dynamic relationship between two organizations (university / research / theory – secondary 
school / impact of research / practice) in the process of research-based mentoring and learning. 
2. The importance of researching an organization, as a school unit, and its members, by providing 
research-based guidance through understanding in depth the problems faced within it and by
contributing effectively to their resolution through action research. 
3. The possibility of supporting the members of an organization by conducting action research, which 
serves as a medium for self-guidance but also as a self-directed learning mode for university 
researchers in the capacity of becoming critical friends. 

6. Are researchers and practitioners directly linked in this activity?
 If yes, how are they linked and what are the communication and interaction 
processes?

 If they do not communicate directly, how are findings from research connected to 
practical activities and vice versa? 

Researchers and teachers are actively and directly involved in all activities. Meetings were arranged for 
providing guidance, for planning the research and for the collection and use of relevant research and 
literary materials both in the University and in the school unit. Working together in the university library 
(both the researchers and the school teachers), resulted in developing friendly relations among some of 
them.

7. Which elements would you identify as easily transferable to other institutions in 
different regional and national contexts? 

Academic departments and their research units or labortories, independent research centres and
institutes or even, at a local level, structures that support teaching professionals can be benefited by this 
experience, in the frame of relevant financed programmes and corresponding work (research based
learning and guidance). 
Moreover, participating institutions can constitute „experience banks“ for inquiring precious information,
by organising relevant fora and by becoming accessible sources for those interested professionals, and
by supporting educational structures that would organise trainings and provide help to professionals
either by participating in person or with the use of ICT through asynchronous tele-education, but also by 
conducting more research in the field of action or even support the research of the teaching 
professionals. 
Within universities structures that will provide research-based learning can be created. These structures
could be targeted to learning and guidance for academic teaching staff or even support action
researches within the university. 
Last but not least, this relation between research and practical hands-on experience could be
transferable to any lifelong learning structure and could become relevant to any professional team. 

8. Recommendations for dissemination: 
Briefly identify the most important points in the case study for other ULLL managers 
and practitioners – these may include risks as well as benefits.  
Please formulate some recommendations for the dissemination on the basis of the 
case study addressed to the working group and other partners. 

The most important points in the case study are the following: 
 The connection of theory and research with pedagogical action. 
 The practitioners but also the research team were involved in a process of experimentation, self-



6

directed learning (or „automorfosis“ as self-transformation) and permanent learning with direct
consequences in the perception of their role and their research and teaching practices.
Simultaneously practitioners learned empirically (from experience) the processes for resolving their
problems within their workspace. 

 The case provided a possibility for examining already researched phenomena (problems) from many 
different perspectives. 

 The case also provided a large variety use of methods and techniques for teaching and researching.
 The case finally contributed tot he improvement of the school’s social climate, a fact that had

immediately positive consequences in the operation of the organisation (school unit), as well as the
the relations between its members (administration, teachers and students). 

About the risks of the case study: 
a. Ensure that that the institutional framework allows the unhindered growth of the actual study. 
b. Financing of all research work needs to be ensured. This includes the material and technical

infrastructure and the wage of researchers, so that the researchers do not see themeselves as 
being on the fringes of the process. 

c. Be comprehensive and accessible from the very beginning for the practitioners but also for the
research team that must have an advisory and instructive role and not provide ready solutions 
professionals‘ problems. 

Finally, ethnographic research could have been avoided as part of the actual process and be directly
incorporated in the action-research spiral. However, since practitioners, had not previously conducted
any such research and did not know all the inquiring techniques and methods, they could not have 
conducted action-research unless the ethnographic research was carried out first. 

9. Additional information. E.g. bibliography, website, publications, reports 
Literature used by the researchers and the practitioners before and during the action research 
process (literature is in Greek, English and German languages). 

Altermann-Köster, M., Holtappels, H.G., Kanders, M., Pfeiffer, H, de Witt, C. (1990), Bildung über 
Computer?- Informationstechnische Grundbildung in der Schule, Weinheim und München: Junenta. 

Anderson Lorin (2001), Taxonomy for Learning, Teaching, and Assessing, A: A Revision of Bloom's 
Taxonomy of Educational Objectives, Abridged Edition 2 Book Cased, Allyn & Bacon 

Barrow, R. (1984), Giving Teaching back to Teachers. A critical introduction to curriculum theory, 
Brighton: Wheatsheaf Books. 

Bastian, J. & Gudjions, H. (1998), Das Projektbuch II. Über die Projektwoche hinaus- Projektlernen im 
Fachunterricht, Hamburg: Bergmann+Herbig Verlag. 

Bernstein, B. (1996), Pedagogy, Symbolic Control and Identity: Theory, Research, Critique, London: 
Taylor & Francis.  

Blenkin, G. M. et al (1992), Change and the Curriculum, London: Paul Chapman. 
Bobbitt, F. (1918), The Curriculum, Boston: Houghton Mifflin 
Bobbitt, F. (1928), How to Make a Curriculum, Boston: Houghton Mifflin 
Bohnsack, R. / Marotzki, W. (Hrsg) (1998). Biographieforschung und Kulturanalyse, Opladen: 

Leske+ udrich. 
Bonds, C.; Cox, C., III; and Gantt-Bonds, L. (1993), "Curriculum Wholeness through Synergistic 

Teaching." The Clearing House, 66/4 , . 252-254.  
Brandt, R. (1991), "On Interdisciplinary Curriculum: A Conversation with Heidi Hayes Jacobs." 

Educational Leadership, 49/2, . 24-26.  
Brophy, J., and Alleman, J. (1991), "A Caveat: Curriculum Integration Isn't Always a Good Idea." 

Educational Leadership 49/2, . 66.  
Bruner, J.S. The Process of Education. Cambridge, MA: Harvard University Press, 1961.  
Carr W., Kemmis S. (1986). Becoming Critical: Education, Knowledge and Action Research, Falmer 

Press and Deakin University Press  
Cole, D. J., Ryan, C. W., & Kick, F. (1995). Portfolios across the curriculum and beyond. Thousand 

Oaks, CA: Corwin Press. 
Cormier, S., and Hagmam, J. (1987). Transfer of Learning. San Diego, CA: Academic Press.  
Dalheim, M. (Ed.). (1993). Student portfolios (National Education Association Professional Library 

Teacher-to-Teacher Series). Washington, DC: Bookshelf (Editorial Projects in Education).  
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Dewey, J. (1938) Experience and Education, New York: Macmillan. 
Doll, R.- C. (1995), Curriculum Improvement. Boston: Allyn and Bacon.  
Eisner, E. (1999), “Educational reform and the ecology of schooling”, in Ornstein, A. – Behar-Horenstein, 

L. (eds), Contemporary issues in curriculum, Boston: Allyn & Bacon, . 539-553. 
Elden, M., and R. Chisholm (1993). "Emerging Varieties of Action Research: Introduction to the Special 

Issue." Human Relations 46.2: 121-42. 
Ellen, R.F. (ed.) (1992). Ethnographic Research, London: Academic Press. 
Elliot, J. (1991). Action Research for Educational Change, Milton Keynes: Open University Press. 
Fairclough, N. (1992). Discourse and Social Change. Cambridge: Polity Press. 
Fairclough, N. (1996), «Technologisation of discourse», in Caldas-Coulthard, C. & Coulthard, M. (eds.), 

Texts and Practices: Readings in Critical discourse analysis, London and New York: Routledge. 
Flick, U. (1998), Qualitative Forschung, Hamburg: rororo. 
Frey, K. (1972), Theorien des Curriculums, Weinheim: Beltz. 
Früh, W. (1991). Inhaltsanalyse-Theorie und Praxis, München: Oeschlaeger. 
Gagne, R. M., (1985) The Conditions of Learning and Theory of Instruction. New York: CBS College 

Publishing. 
Gagné, R.M. and Briggs, L.J. (1974). Principles of instructional design (2nd ed.). Holt, Rinehart, and 

Winston. 
Galton, M., Moon, B. (ed.) (1983), Changing schools… changing curriculum, London: Harper & Row.  
Garfinkel, H. (1967). Studies in ethnomethodology, N.J.: Prentice Hall. 
Giroux H.A. (1983). Theory and Resistance in Education: A Pedagogy for the Opposition, Westport: 

Bergin & Garvey.  
Giroux, H.- A. et al. (ed) (1981), Curriculum & Instruction. Berkeley, CA: McCutchan.  
Greenwood, D., William F. W., and I. Harkavy (1993). "Participatory Action Research as a Process and 

as a Goal." Human Relations 46.2: 175-92. 
Grundy, S. (1987) Curriculum: product or praxis? Lewes: Falmer Press. 
Hollingsworth, S. (ed.) (1997), International Action Research: A Casebook for Educational Reform, 

London: The Falmer Press. 
Humphreys, A.; Post, T.; and Ellis, A. (1981), Interdisciplinary Methods: A Thematic Approach. Santa 

Monica, CA: Goodyear Publishing Company.  
Jacobs, H. H. (1989), Interdisciplinary Curriculum: Design and Implementation. Alexandria, VA: 

Association for Supervision and Curriculum Development.  
Jank, W., Meyer, H. (1991), Didaktische Modelle, Berlin: Cornelsen Scriptor. 
Jones, Sue. (1986). "Choosing Action Research." Organizational Analysis and Development: A Social 

Construction of Organizational Behaviour. Ed. Ian Mangham. John Wiley & Sons Ltd. 23-45. 
Kelly, A. V. (19994) The Curriculum. Theory and practice, London: Paul Chapman. 
Kemmis, W. & MacTaggart, R. (ed.) (1988), The action research reader, Victoria: Deakin University.  
Kemmis, W. & MacTaggart, R. (ed.) (1988). The action research reader, Victoria: Deakin University.  
Klafki, W. (1971), «Erziehungswissenschaft als kritisch-konstruktive Theorie: Hermeneutik – Empirie –

Ideologiekritik», Zeitschrift fuer Pädagogik, . 351-385. 
Klafki, W. (1973), «Hermeneutisches Verfahren in der Erziehungswissenschaft», Funkkolleg, 3, 

Frankfurt: . ., . 126-153. 
Klafki, W. (1985), Neue Studien zur Bildungstheorie und Didaktik: Beiträge zur kritisch-konstruktiven 

Didaktik, Weinheim : Beltz. 
Kress, G. & Van Leeuwen, Th. (1996), Reading images - The Grammar of Visual Design, New York: 

Routledge. 
Lather, P. (1986) "Research as Praxis." Harvard Educational Review 56.3: 257-77. 
Lewin, K. (1946) "Action Research and Minority Problems." Journal of Social Issues 2: 34-46. 
Lipson, M.; Valencia, S.; Wixson, K.; and Peters, C. (1993), "Integration and Thematic Teaching: 

Integration to Improve Teaching and Learning." Language Arts 70/4, . 252-264.  
Longstreet, W.S. –S Hane (1993), H. Curriculum for a new millennium, Boston: Allyn & Bacon. 
Maurer, R. E. (1996). Designing alternative assessments for interdisciplinary curriculum in middle and 

secondary schools. Boston: Allyn and Bacon. 
Mayring, Ph. (1993), Qualitative Inhaltsanalyse-Grundlagen und Techniken, Weinheim: Deutscher 

Studien Verlag. 
Minser, W.-R. (Hrsg.) (1978), Curriculum und Lehrplan, München: Urban und Schwarzenberg. 
Norton, P. and Wiburg, K. M. (1998) Teaching with Technology. Orlando, FL: Harcourt Brace & Company. 
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Petersen, J. (1987), Paedagogische Argumentation und didaktische Forschung I, Kiel: Baerbel Mende. 
Revans, R. (1982). The Origins and Growth of Action Learning. Bromly, England: Chartwell Bratt. 
Rust, H., (1980). Struktur und Bedeutung. Studien zur qualitativen Inhaltsanalyse, Berlin: Spiess. 
Rust, H., (1981). Methoden und Probleme der Inhaltsanalyse, Tübingen: Gunter Narr Verlag. 
Schellenberger, H. (1973), Das Sculbuch-Produkt und Faktor gesellschaftlicher Prozesse, Düsseldorf: 

Aloys Henn Verlag. 
Schnaitmann, W.G. (Hrsg.) (1996), Theorie und Praxis der Unterrichtsforschung, Donauwoerth: Auer 

Verlag. 
Shaklee, B. D., Barbour, N. E., Ambrose, R., & Hansford, S. J. (1997). Designing and using portfolios. 

Boston: Allyn and Bacon. 
Shoemaker, B. (1989), "Integrative Education: A Curriculum for the Twenty-First Century." Oregon 

School Study Council 33/2 . 
Stefan H., R.K. (eds.) (1995), Didaktik and/or curriculum, Kiel: Institut für die Pädagogik der 

Naturwissenschaften. 
Strauss, A. (1998). Grundlagen qualitativer Sozialforschung, München: W. Fink. 
Strietzel, H. (1989), Das Schulbuch im Unterricht, Berlin: Volk und Wissen.
Taylors, P. – Richards C., (1979), An Introduction to curriculum studies. New York: Humanities press. 
Tesch, R. (1990). Qualitative Research: Analysis Types and Software Tools. New York: The Falmer 

Press,. 
Tierney, R. J., Carter, M.A., & Desai, L. E. (1991). Portfolio assessment in the reading-writing classroom. 

Norwood, MA: Christopher-Gordon Publishers.  
Tyler, R.-W. (1950), Basic Principles of Curriculum and Instruction. Chicago: University of Chicago 

Press. 
Wagner, .J. (1999). Rekonstruktive Methodologie, Opladen: Leske+Budrich. 
Watson, R. (1997). «Ethnomethodology and Textual Analysis», : Silverman, D. (ed.), Qualitative 

Research. Theory, Method and Practice, London: SAGE. 
Weimer, M, (2002), Lerner-centered teaching, San Francisco: Jossey Bass. 
Winograd, P., & Jones, D. L. (1992). The use of portfolios in performance assessment. New Directions 

for Educational Reform, 1 (2), 37-50. 
Winter, R. (1989). Learning From Experience: Principles and Practice in Action-Research. Philadelphia: 

The Falmer Press. 
Winter, R. (1996). "Some Principles and Procedures for the Conduct of Action Research." New 

Directions in Action Research. Ed. Ortrun Zuber-Skerritt. London: Falmer Press. 13-27. 
Winter, R. (1987). Action-Research and the Nature of Social Inquiry: Professional Innovation and 

Educational Work. Aldershot, England: Gower Publishing Company. 
Wittrock, C.M. (ed.)(1985), Handbook of research on teaching, Third Edition, New York: Macmillan 

Publishing Company.  
Ziechmann, J. (1979), Curriculum-Diskussion und Unterrichtspraxis, Stuttgart: Kohlhammer. 
Zuber-Skerritt, O. (1996). New Directions in Action Research. London: The Falmer Press. 
Altricher, H., Posch, P., Somekh, B. (1993). Teachers Investigate their Work, London: Routledge. 
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Relevant websites: 
http://carbon.cudenver.edu/~mryder/itc_data/constructivism.html  
www.archeworks.org/projects/tcsp/ic_guide.html  
www.ascd.org  
www.cbsemath.com/syllabu08.pdf  
www.curriculum.cc.ca.us  
www.curriculumonline.gov.uk  
www.edu.gov.on.ca/eng/curriculum/secondary  
www.filmarchive.org.nz/education/secondary_art.html  
www.highlandschools-virtualib.org.uk/secondary_curriculum  
www.infed.org/biblio/b-curric.htm  
www.molecreek.tased.edu.au/integratedcurriculumpolicy.htm  
www.nwrel.org/scpd/sirs/8/c016.html  
www.pi-schools.gr  
www.primedu.uoa.gr/sciedu/BIBLIO/bookTeachers/idroduce/43construct.htm  
www.scusd.edu/secondary_curriculum/index.htm  
www.un.org/cyberschoolbus/cur.html  
www.minedu.gov.gr  

We are intending to put your case study on the website. 
Please tick here � if you do not wish to see your case study published on the project’s 
website
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ANNEX: The action research process step-by-step. 

The action research process was as follows: 
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More analytically the action-research project as based on the following ten (10) steps: 
1. The teachers discussed the results of the ethnographic research and reflectd on that. Then they asked 
from their students to formulate their opinions and their proposals for the teaching subjects with regard to 
their school life the operation of their school and the possibilities of improvement of the programme of 
study and the pedagogical practices that are applied by their teachers. As inquiring techniques they used 
the interview-discussion, foci and discussion groups, and students‘ journals. 
2. After a brainstorming teachers and students recorded the programme that they wished to be 
developed. Based on the students’s interests, teachers developd a trans-discilpinary programme of study 
with a cross-cultural content (learning the “other” and the “otherness” through dieting habits). 
3. At the growth of this program they differentiated their teaching and used various constructivist and 
cross-cultural practices. Simultaneously they organised a Greek language course for the students that 
had difficulties. 
4. Teachers and researchers evaluated the process and the products of the programme they developed of 
by video-recording and observing themselves during the process. They kept notes and they finally 
performed an authentic evaluation. 
5. Teachers and students specified the learning they acquired in th course of program. The research team 
discussed with the teachers in regard to the actual experience of this process.  
6. The teachers (based on steps 4 and 5) reflect on the results of their action in relation to their initial 
problems. They note that a student still remains isolated, while certain students‘ still are in conflictual 
terms with other schoolmates and with certain teachers. Using the biographical method and with face-to-
face discussions with their parents they collected information for these students. 
7. They organised their next activity in order to experiment on the development of a new thematic 
curriculum and finally resolve the problems the had with those students. 
8. They developed therefore a new thematic curriculum that focused on the meaning of “democracy”, in 
the frame of which students rtook important roles. The isolated student and the students that previously 
expressed aggressiveness during the teaching process were involved in a thematic activity called “solving 
conflicts with democratic processes”. In practice they solved the conflicts using the model “Student 
Conflict Mediation”. 
9. Teachers and researchers evaluated the process and the products of the programme of study they 
developed with observations and with keeping notes on the video recordings and with authentic 
evaluation. 
10. Teachers and students specified the learning they acquired at the course of the programme. The 
research team discussed with the teachers the experience gained from this process and evaluated the 
process in total with the participation of teachers and the students.


